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Abstract 
The work/occupation standard of the profession teacher for pre-school and primary-school is based on a set of competences 
made up of six professional competences, three transversal competences, level descriptors and minimal performance standards 
for competence evaluation. This set of competences is useful for each teacher in the process of elaborating personal projects 
regarding their professional training and self-evaluating personal performance. 
The purpose of the study is to investigate the role of acquiring transversal competences in forming the competences profile of 
the educational sciences specialist, who teaches in pre-school and primary-school.  
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1. Introduction 
Transversal competences, those skills which transcend a certain field, nuance and strengthen the professional 
competences. The educational sciences specialist realizes a favorable tandem as regards professional awareness and 
applicability of professional deontology. Transversal skills are deemed to be life skills.  
Within transversal competences, the teacher has a double role: he/she evaluates and he/she resorts to self-
evaluation. Cooperation and team work lead to a higher awareness in point of his/her role, that of promoting the 
necessity of life-long learning. Such type of skills enables the graduate to adapt to the dynamic and complex reality, 
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in various formal and non-formal situational contexts. 
2. Theoretical foundation and related literature 
The skill problematics is very complex, the specialized literature approaching aspects regarding the conceptual 
framework of professional skills (Caena, 2014, Potolea & Toma, 2010, Voiculescu, 2013),  the assessment of 
competences (Peper, 2011), models for design the evaluation of competence (Soare, 2013, p. 5), the skills specific to 
the didactical staff in the primary and preschool education (Petrovici, 2014, Lillvist, Sandberg, Sheridan & a 
Williams, 2014)  but also the problematics of transversal competences (Dekker-Groen, van der Schaaf & Stokking 
2013, Moll & Arnot-Hopffer, 2005). 
At a pedagogic level, the approach through competences highlights the pragmatic side of learning, the utility of 
the learning effects for the individual and for society. In this respect, it is highlighted that the use of competences in 
defining objectives enables education to give a much more direct answer to the concrete needs of the community 
school functions in and to the concrete needs of the individual to integrate from a social and professional point of 
view (Voiculescu, 2013, p.45). 
Potolea and Toma (2010) proposed an integrator model of approaching skills which valorizes the various 
interpretations of this concept and preserves the invariables identified in several models (fig. 1). In the conception of 
the mentioned authors, the skill is the proved capacity to adequately select, combine and use knowledge, abilities 
and other acquisitions consisting in values and attitudes, for successfully solving a certain category of work or 
learning situations, and for the professional or personal development under efficiency and effectiveness conditions. 
The knowledge ensures the theoretical basis of the competence, abilities represent the executory/ acting side of the 
competence and the personality characteristics direct the competence from a value point of view and affectively and 
motivationally support it.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fig. 1, Competence model (Potolea and Toma, 2010) 
 
In the university environment, transversal competences are defined by reference to disciplinary competences; 
they are competences transcending education disciplines, are transdisciplinary competence (Voiculescu, 2013, p.75). 
Part of transversal competences are learned with disciplinary ones: sometimes explicitly (through inter, trans and 
pluridisciplinary approaches), other times implicitly (as secondary effects of the extension and diversification of the 
contexts in which disciplinary contexts are learned and exercised). Step by step, as transversal competences are 
learned, they become factors facilitating the learning of disciplinary skills, factors generating and explaining school 
Knowledge
Skills Personality 
characteristics
 
Context Context 
Context 
 
Performance 
standards 
Task / professional 
/ learning situation 
9 Claudiu Langa /  Procedia - Social and Behavioral Sciences  180 ( 2015 )  7 – 12 
success.  
In the Quebec school training program (2003), transversal competences represent a support for the development 
of professional skills. Even if a professional skill and a transversal skill are enounced in almost identical terms, the 
professional competences l does not fully cover the transversal competences. The latter is equally exercised in 
formal and non-formal situations, being related to more generic abilities, which regard all activities. The Canadian 
program involves nine transversal competences, grouped in four categories: 
(1) Intellectual skills: to exploit the information, to solve problems, to exercise critical thinking, to apply 
creative thinking; 
(2) Methodological skills: to have efficient methods, to exploit information and communication technologies; 
(3) Personal and social skills: to update its own potential, to cooperate; 
(4) Communication skills: to adequately communicate 
In a recent study (Duţă, Pânişoară, Pânişoară, 2014) based on comparative analysis competencies between 
Romania and Spain, the results indicated there is a significant average difference between subjects in the two 
countries regarding the dimension of transversal competencies difference in favour of subjects coming from 
Romania. This shows that subjects in Romania consider to a greater extent that a good teacher must possess 
transversal competencies as compared to the subjects in Spain. 
According to Grangeat and Gray (2007) professional competence development appears to result from teachers 
facing professional problems and overcoming them with collegial support. The key to this development might 
consist in metacognitive activities: reconfiguring previous learning and theoretical knowledge in order to overcome 
new professional challenges entails awareness of both the actual methodologies used and the reference knowledge 
which justifies them. 
Through the strategic project "Development of an operational system of qualifications in higher education in 
Romania" (DOCIS), there was conducted several activities, including the implementation of the National Higher 
Education Qualifications Framework (NQF) through the specific scale description of qualifications and 
operationalization of it to the National Register of Qualifications in Higher Education (RNCIS) (Petrovici, 2014).  
According to RNCIS, the professional competences for the graduates of the Romanian Pedagogy of the primary 
and preschool education license program are:  
 (1) designing training programs or programs adapted for different age levels/ training and target groups;  
(2) accomplishment of educational activities in primary and preschool education;  
(3) assessing learning outcomes and progress of preschool/ young school children;  
(4) managerial approaching of preschool class, teaching process and activities for learning/ social integration 
related to the specific age of the target group;  
(5) counselling, guidance and educational assistance to various categories/ educational groups (preschool/ 
primary school students, families, teachers, employees etc.);  
(6) self-assessment & constant improvement of professional practices and career development. 
This scale contains also three transversal competences for preschool and primary school teachers:  
(1) application of professional deontology principles and rules, based on explicit value options, specific to the 
education science expert;  
(2) efficient cooperation in professional, interdisciplinary work teams, specific to the performance of projects 
and programs in the education science field;  
(3) use of the efficient lifelong learning methods and techniques, in view of the continuous professional training 
and development. 
3. Methodology 
The purpose of the study is to investigate the role of acquiring transversal competences in forming the 
competences profile of the educational sciences specialist, who teaches in pre-school and primary-school.  
The research hypotheses of this study are:  
(1) There are significant differences between beginners teachers and experienced teachers as regards the 
transversal competence - application of professional deontology principles and rules, based on explicit value 
options, specific to the education science expert depending on the didactical experience variable  
(2) There are significant differences between beginners teachers and experienced teachers as regards transversal 
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competence – efficient cooperation in professional, interdisciplinary work teams, specific to the 
performance of projects and programs in the education science field 
(3) There are significant differences between beginners teachers and experienced teachers as regards transversal 
competence  – use of the efficient lifelong learning methods and techniques, in view of the continuous 
professional training and development 
 
The methodology used in this investigative approach is the questionnaire applied on a group of 145 graduates of 
the bachelor’s degree the pedagogy of primary and pre-school education within the Faculty of Educational Sciences 
of the University of Pitesti. The selected sample was structured on following dimensions (table 1): 
 
Table 1. Sociodemographic variables of study participants 
Variables M (SD) or % 
Professional status 
Preschool teachers 49 
Primary school teachers 51 
Didactical experience 
Beginners teachers 49 
Experienced teacher  51 
Teacher’s gender 
Male 8 
Female 92 
Area of residence 
Urban 65 
Rural 35 
 
The questionnaires were structured based on the following dimensions: 
- the factual data – the professional status, the residence environment, didactical experience,  gender; 
- the utility of the professional competences acquired through the Pedagogy of the primary and preschool 
education license program, in the performance of the professional roles specific to the teacher profession; 
- the importance of transversal competences in the successful exercise of the professional roles of the teacher 
profession 
4. Results and discussion 
The analysis of the study subjects’ answers to the questions targeting the utility of the professional competences 
acquired through the Pedagogy of primary and preschool education license program, in the performance of the 
professional roles specific to the teacher profession, is illustrated in table 2.  Such data reveal that all the questioned 
teachers, irrespective of their didactical experience, deemed that the acquirement of professional competences is 
decisive for the successful performance of the educative tasks specific to the teacher profession in the primary and 
preschool education. 
Table 2 Crosstab – Professional competences * Teacher’s didactical experience 
 
Teacher’s didactical experience 
Beginners 
teachers 
Experience 
teachers 
Total  
Professional 
competences 
To a small extent 6 6 12 
 8.3% 8.2% 8.3% 
To a high extent 34 30 64 
 47.2% 41.0% 44.1% 
To a very high extent 32 37 69 
  44.5% 50.8% 47.6% 
 Total  72 73 145 
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  100.0% 100.0% 100.0% 
To test the hypothesis “There are significant differences between beginners teachers and experienced 
teachers as regards the transversal competence - application of professional deontology principles and rules, based 
on explicit value options, specific to the education science expert” we applied t test for independent samples.  
According to the results obtained (table 3), there are not significant differences between beginners teachers and 
experienced teachers  [t(143) = 1.399, p=0.164], this hypothesis is not confirmed. We notice that all teachers pay 
considerable importance to the punctual performance of the tasks related to the designing and assessment of specific 
instructive-educative activities under autonomy conditions.  
Table 3 Results of the t test comparing the averages of the transversal competence variable – application of 
professional deontology principles and rules, based on explicit value options, specific to the education science expert depending 
on the didactical experience variable  
Independent Samples Test 
Application of professional 
deontology principles and rules, 
based on explicit value options, 
specific to the education science 
expert 
Didactical 
experience N Mean  
Standard 
deviation t  df p 
Beginner teachers 72 3.57 0.552 
1.399 143 0.164 Experienced 
teachers 73 3.42 0.686 
  
The second hypothesis “There are significant differences between beginners teachers and experienced 
teachers as regards transversal competence – efficient cooperation in professional, interdisciplinary work teams, 
specific to the performance of projects and programs in the education science field” was tested through t test for 
independent samples.  According to the results obtained (table 4), there are significant differences between 
beginners teachers and experienced teachers as regards perception on the importance of this competence for 
professional roles specific to the teacher profession. [t(143) = 3.470, p<0.01]. Thus, beginner teachers pay more 
importance to this competence in the didactical activity (M = 3.17) as compared to experimented teachers (M = 
2.81) who do not lay very much stress on this side of the set of competences necessary to exercise the didactical 
profession. The manifestation of the team spirit, of sincerity, tolerance, empathy and respect in the communication 
and interaction to the other educational partners is specific to a larger extent to beginner didactical staff. 
Table 4 Results of the t test comparing the averages of the transversal competence variable – efficient cooperation in 
professional, interdisciplinary work teams, specific to the performance of projects and programs in the education science field 
depending on the didactical experience variable. 
Independent Samples Test 
Efficient cooperation in 
professional, interdisciplinary 
work teams, specific to the 
performance of projects and 
programs in the education science 
field 
Didactical 
experience N Mean  
Standard 
deviation t  df p 
Beginner teachers 72 3.17 0.671 
3.470 143 0.001 Experienced 
teachers 73 2.81 0.569 
 
According to the results obtained (table 5) through the application of the independent sample t test for the 
verification of the third hypothesis, there are significant differences between beginners teachers and experienced 
teachers as regards transversal competence – use of the efficient lifelong learning methods and techniques, in view 
of the continuous professional training and development [t(143) =-4.383, p<0.01]. Beginner teachers pay little 
importance to the development of this competence (M = 2.90) as compared to experimented teachers (M = 3.40) 
who lay much stress on this type of transversal competence. Thus, the drafting of the medium and long-term career 
development plan is better valorized by the teachers with more chair experience. 
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Table 5 Results of the t test comparing the averages of the transversal competence variable – use of the efficient 
lifelong learning methods and techniques, in view of the continuous professional training and development depending on the 
didactical experience variable.  
 
Independent Samples Test 
Use of the efficient lifelong 
learning methods and techniques, 
in view of the continuous 
professional training and 
development 
Didactical 
experience N Mean  
Standard 
deviation t  df p 
Beginner teachers 72 2.90 0.675 
-4.383 143 0.001 Experienced 
teachers 73 3.40 0.682 
 
5. Conclusions  
The findings and results of this study have lead to the identification of the importance of acquiring transversal 
competences by students in order for them to become good specialists in the field of educational sciences. This 
aspect is all the more important so as persons with the same level and the same register of competences obtain 
different results in the activity, on the whole. The factors explaining such differences are related to the general 
elements of transversal competences, among which: personal development, lifelong learning, autonomy and 
responsibility, critical thinking and reflexive practice, cooperation, observance of professional deontology 
principles, communication and social interaction.  
In the context of more and more complex tasks, efficient cooperation in professional, interdisciplinary work 
teams is all the more important so as their efficient performance can no longer be made by acting individually. 
In this respect, the experienced didactical staff in the education science field must have an important role in 
managing the manner of shaping the competences of young faculty graduates by involving them in the preparation 
of professional projects based on permanent professional training. The manifestation of the young didactical staff’s 
positive, active, creative and reflexive attitude and of the critical spirit as regards their own continuous training 
contributes to the increase of the attractiveness to this profession and the promotion of the education institution. 
 The study also shows that all those teachers involved in the process of forming and training teachers for the pre-
school and primary-school education must be aware of the importance of this category of competences and should 
help students to develop their transversal competences, alongside with the professional ones. 
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